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Session Agenda
• Review of the Child‐Centered Process

• SMART Goals and Objectives

• Standards‐Based and Evidence‐Based Intervention

• Case Studies
– Speech Sound Intervention
– Language Intervention
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Standards‐Based

SMART
Goals & Objectives

Three Steps
1. Statement of student expectations
2. Statement of present levels relative to expectations
3. Statement of measurable and achievable instructional
targets (IEP goals/objectives)

SMART IEP Goals/Objectives

•Specific skills
•Measurable
•Attainable (within specified duration)
•Results Oriented
•Time‐bound (generally within 1 year)

What to Include in Standards‐
Based IEP Goals & Objectives
Timeline
Condition of performance
Observable behavior
Level of performance

Examples
Timeline/Duration
Condition of Performance

By the end of 36 weeks
Demonstrate use of age/grade level oral language

Observable Behavior

By using grammatically correct sentences containing prepositional phrases

Level of Performance

With 70% accuracy

Timeline/Duration
Condition of Performance

By the end of 36 weeks
Demonstrate production of /r, ɚ, ɝ/

Observable Behavior

In connected speech

Level of Performance

With 75% accuracy

More Examples
• Phonological Processes
– By the end of 36 weeks the student will reduce use of word and
syllable patterns with consonant cluster simplification and consonant
cluster reduction to 20% of occurrences (80% correct production)
monitored over 4 consecutive intervention sessions.

• Morphology/Syntax
– By the end of 36 weeks the student will demonstrate grade level
grammar by using reflexive pronouns with 75% accuracy when
telling familiar narratives monitored for 5 stories produced over 3
consecutive intervention sessions.

Linking SMART Goals to
Standards‐Based & Evidence‐Based Intervention

Standards‐Based
Evidence‐Based

Educational Relevance
At the Intersection
Of Quality Services and Standards-Based
SLP Services
(both functional & academic skills)

Common Core State Standards Include:
• Reading Standards
– For Literature
– For Informational Text
– Foundational Skills

• Writing Standards
• Speaking & Listening Standards
• Language Standards

Key Points: Language
• Grow vocabulary through conversations, direct
instruction and readings
• Students determine word meanings, appreciate nuances,
and expand repertoire
• Use formal English in writing and speaking
• Choose many ways to express self

Academic Language is…
• Specialized language used to talk about disciplinary
content within school settings
• Lexically, syntactically, pragmatically specialized
– e.g. academic language tends to contain relatively high volume of
morphologically complex words drawn from Latin and Greek
– “Postsecondary education is a key path to upward mobility in the
United States”
• Morphologically complex words
• Refined lexical relations among words

Evidence‐Based Practices
Examples ~ Speech Sound Production
• Articulation
– Production Training to Establish Correct Production (Bernthal, Bankson &
Flipson)
– Traditional Approach (Van Riper Method)

• Phonological Processes/Patterns
– Cycles Approach (Hodson)
– Complexity Approach (Geirut)

• Motor Speech Disorders
– Developmental Dysarthria Intervention (Love; Secord, Boyce, Donohue, Fox & Shine)
– Core Vocabulary Intervention (Dodd, Crosbie & Holm)
– Speech Production Treatment for CAS (Velleman & Strand; McNeill)

Evidence‐Based Practices
Examples ~ Fluency and Voice
• Fluency
– Fluency Shaping (Guitar)
– Stuttering Modification (Dell)
– Cluttering Therapy Strategies (Myers)

• Voice (Colton, Casper, Leonard; Boone)
– Phonation Misuse Strategies
– Pitch Extension Strategies
– Resonance Strategies
– Loudness Strategies
– Respiration Strategies

Evidence‐Based Practices
Examples ~ Language (Semantics) Strategies
• Single Word Basic Vocabulary/Basic Concepts
–
–
–
–

Milieu Teaching
Drill Play Activities
Script Therapy
Graphic Organizers

• Grade Level Vocabulary
–
–
–
–
–

Question & Modeled Answer
Word Web
Read and Respond
Which Words Belong
Multiple Meaning Match

Case Studies

Case Study #1: Phonological Processes
• Joey, age 5, kindergarten
• History:
–
–
–
–
–

started speech therapy at age 3 ½;
Presented with no final consonants or consonant clusters
Lengthy utterances with appropriate number of syllables
First Cycle – word final p and t; s‐clusters; word final velars; facilitation of prevocalic liquids
Second Cycle – s‐clusters; liquid‐clusters; medial & final st; other clusters

• Relevant Standards (Kindergarten: ELA‐Literacy)
– Demonstrate understanding of spoken words, syllables, and sounds (phonemes)
– Isolate and pronounce initial, medial vowel, and final sounds in CVC words
– Add or substitute individual sounds in simple, one‐syllable words to make new words

• Present Level: final consonants are present in speech; still needs work on consonant clusters; speech
intelligibility improved from poor to good in known contexts; has difficulty with clear production of
phonemes in early literacy activities

Case Study #1: Phonological Processes
• Review 360 for SLPs Goal
– By the end of 36 weeks Joey will reduce use of word patterns with consonant cluster
simplification and consonant cluster reduction in all word positions to 15% of occurrences (85%
correct production) monitored over 4 consecutive sessions

• Intervention Plan
– Continue the Cycles Approach for Cycle 3 and possibly Cycle 4
– Continue work on Cycle 2 objectives for liquid‐clusters; medial & final st; other consonant
clusters (3‐consonant clusters)
– One 45 minute session per week pull‐out services

Case Study #2: Language Disorder
(syntax, morphology & vocabulary)
• Antonio; age 8, 3rd grader
• History
– Receiving speech‐language services since kindergarten
– Cleared up speech sound errors
– IEP goals focus on comprehension and use of syntax and morphology

• Relevant Standards (3rd Grade ELA‐Literacy)
– Explain function of nouns, pronouns, verbs, adjectives, and adverbs
– Form and use comparative and superlative adjectives and adverbs; choose between them
depending on what is to be modified
– Use coordinating and subordinating conjunctions
– Produce simple, compound, and complex sentences
– Use reflexive pronouns (2nd grade standard)
– Use frequently occurring conjunctions (1st grade)
– Use frequently occurring adjectives (1st grade)

Case Study #2: Language Disorder
(syntax, morphology)
• Present Levels:
– Antonio has been working on regular and irregular plural nouns, regular and irregular verbs,
subject‐verb agreement, and producing complete simple and compound sentences
– He has mastered use of personal pronouns – still needs to work on reflexive pronouns
– Struggles with comparative and superlative adjectives and adverbs
– Struggles with use of conjunctions

• Review 360 for SLPs Goals:
– By the end of 36 weeks Antonio will demonstrate 3rd grade level grammar by using
comparatives and superlative adjectives and adverbs in conversation with 75% accuracy
– By the end of 36 weeks Antonio will demonstrate 3rd grade level grammar by using reflexive
pronouns with 75% accuracy
– By the end of 36 weeks Antonio will demonstrate 3rd grade level written language by writing
compound sentences using a conjunction and two phrases with 70 % accuracy

Case Study #2: Language Disorder
(syntax, morphology)
• Intervention Plan:
– Comparatives/Superlatives
• Develop a series of 5 – 10 minute lessons on adjectives and adverbs with multiple examples of comparative
and superlative adjectives (See Review 360)
• Practice the most common comparatives and superlatives orally and in writing to the point of automaticity
• Work with the teacher to identify comparatives and superlatives used in texts books and supplemental
materials across content areas

– Reflexive Pronouns
• Develop mini‐lessons on reflexive pronouns (See Review 360)
• Repeated practice
• Right or Revise Activity (Eisenberg 2007; See Review 360)

– Write Compound Sentences – Coordinating Conjunctions
• Develop mini‐lessons on coordinating conjunctions (See Review 360)
• Which One Fits? Activity (Eisenberg, 2007; See Review 360)
• Understanding Science Using Compound Sentences (Benjamin & Hugelmeyer, 2013; See Review 360)

Case Study #3: Language Disorder
(vocabulary)
• Maria, age 10; 4th grade
• History
– Maria has been receiving speech‐language services since enrolled in early
intervention
– Fitted with hearing aids at 4 months of age
– Good progress, continues to have a vocabulary deficit

• Relevant Standards (4th Grade – ELA Literacy)
–
–
–
–
–

Determine or clarify meaning of unknown and multiple meaning words
Use common Greek and Latin affixes and roots as clues to meaning of a word
Use context as a clue to meaning
Explain simple similes and metaphors
Demonstrate understanding of words using antonyms and synonyms

Case Study #3: Language Disorder
(vocabulary)
• Present Levels
– Most recent test data – language skills are scattered with age level performance in
syntax but significant weaknesses in understanding and using abstract vocabulary and
figurative language
– Teacher reports that Maria is attentive but seldom asks questions and need extra time to
complete reading and writing tasks
– Usually masters new vocabulary if directly taught but has difficulty with relatively
common vocabulary understood by other students; writing is filled with simple,
concrete vocabulary

• Review 360 for SLPs Goals
– By the end of 36 weeks Maria will demonstrate use of grade level vocabulary by
• Using Tier 2 vocabulary words in sentences with 70% accuracy in 4 writing assignments
• Using multiple meaning words in sentences with 70% accuracy in 4 writing assignments
• Using figurative language in sentences (idioms, similes, metaphors) with 70% accuracy in 5
writing assignments

Case Study #3: Language Disorder
(vocabulary)
• Intervention Plan
– Tier 2 Vocabulary Strategies
• Specify the grade level Tier 2 Vocabulary Target Words in order to monitor
progress
• Word Webs (Honig, Diamond, Gutlohn 2000; See Review 360)
• Read and Respond (Biemiller, 2001; See Review 360)
• Which Word Belongs (Roth, Troia, 2005; See Review 360)
– Multiple Meaning Words
• Multiple Meaning Match (FCRR, 2006; See Review 360)
– Figurative Language
• Story Books (Qualls & O’Brien, 2003; See Review 360)
• Visualizing and Verbalizing (Lindamood‐Bell, n.d.)

Review 360 for SLPs
• Review relevant standards
• Determine necessary language skills to meet standards
• Analyze Present Level/Current Skills
• SMART Goals and Objectives
• Tied to Standards
• Evidence‐Based Interventions
• Educationally Relevant Strategies
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Thank You!!
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